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NATIONAL CONCERN ABOUT THE STATE OF READING EXISTS TOCAY
BECAUSE MANY CITIZENS ARE UNABLE TO READ ADEQUATELY. THE
TREND TOWARD A REASONED RESFONSE TO THE READING CRISIS IS
BASED ON THE FOLLOWING FACTORS -- (1) THE TEACHER'S SKILL IS
MORE IMPORTANT THAN THE MATERIALS HE USES, (2) NO ONE METHOD
OR SET OF MATERIALS ADQUATELY SUITS ALL STUDENTS, AND (3)
RESEARCH FINDINGS NEED TO BE TRANSLATEDC INTO CLASSROOM
PRACTICE. EVIDENCE OF THESE FACTORS FOUND IN RESEARCH STUDIES
AND FROGRAMS 1S EXAMINED. SUGGESTIONS ARE MADE TO ENCOURAGE
SCHOOL ADMINISTRATORS TO HELP TEACHERS IMFROVE INSTRUCTION.
REFERENCES ARE PROVIDED. THIS PAFER WAS PRESENTED AT THE
NATIONAL COUNCIL OF TEACHERS OF ENGLISH CONFERENCE (HONOLULU,
NOVEMBER 23-25, 1967). (BK)
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THIS DOCUMENT HAS BEEN REPRODUCED EXACTLY AS RECEIVED FRON fHE Harold L. Herber
::::3," O ORGANIZATION ORIGINATING IT. POINTS OF VIEW OR OPINIONS S -
DO NOT NECESSARILY R . s -
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Discussing !The Stata4of Reading" tlpli¢s tn ounisCienco’tkst

I don't claim to have. I observe fgsding'prggrauaﬁand prgctico;

in my travelsg.but do not travel widely enough to sample dcﬁuratqu=¢ f‘

. . .
[ T T WP

the national scens. Consequently, I resort to readig“nbnut programs

and pract1ces, and I 1nterpret trends. Obviously'ly own bisses ia-:_i

fluence what I percexve as trends and, in the case of this papcx,

what I peraeive to be the "State of Raading."

cgnanuently, I wiil be present;ng ‘what we might call an "ob- -

jective" appraisal of the State of ueading from Herber's point of
view! I would urge ydu,tg be aldrt'to'dgteat:bias':nd conpiri it
with your own. At the end of my presentation I will be asking yuﬁ
to part1c1pate in a cooperative effort to draw conclusions from what

I have had to say. You will need to recall asay of the spacific

| points that I make throughout the piﬁer in order to partictpatu in

‘this final activity.

To discuss the State of -Reading is, in many respects, to discuss

the State of the Union. Education has become a major natioulx

concern and has come under strong attack since the advent of the
space agé. In many respects real and reputed daficiencies in educs-

tion have been equated with or blamed on daficiencies in reading.

,rTha equation and blame result from sbciaty's'mésrch,for,ztnhlt
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solutions to complex problems. A quote from Teaching for,Thinkiggl
describes such reasoning. | o
If there was something wrong with society, it ptobably h%d'its
origins in the schools; and if the schools were at fault it was
probably because of the way that schools taught reading! Hence,
it folloved that more and fare SLiontion o ing. B te the
methods by which reading was taught! | | o
The authors suggest that causa&ibn of problems is not so easily
jdentifiable. Nevertheless, there is a national concern about
reading instruction and it has reached almost a fever pifdh.
ﬁ\\\\?hough test results show that chi;dren today are reading as
well or g;tter than comparable groups of 10, 20, or 30 years ago,
there are still many people who are'&aficiant in reading.z The
high incidence of reading failure among school dropouts3 indicates
that there is more than a coincidental correlation between reading
competence and interest in pﬁrsuing an education. Because the
nation's greatest reseurce‘is an educated and informed citizenry,
because reading is essenti@l to education, and because too many
citizens are unable to'read adequately or at all, reading instruction
is -- properly -- a national concern. |
Another reason that the "State of Reading” may be oquitcd with
'"Staté of the'Union" is that vast suns.of money are being spent to
improve reading instruction. Through the Elementary and Secondary
School Education Act alone, billions of dollars are devoted to
education and of that sum, many millions are directed to programs
for the improyement of reading instruction. School officials are |
beset with the task of spending considerable sums of money sud-

denly made available to them; commercial enterprises are rushing
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to the marketplace with products of varying degrees of quiality,
all designed to meet this national need; teacher education in-
stitutions are sorely pressed to produce personnol'whc can give
leadership to programs that will meet the nocds}of students;
leaders in the field of reading instruction are bain;‘urgdd to
translate research theory into classroom practice. In Bany
respects, Arthur Heilman is quite correct when he says,.

If one sought for a capsule description of American readin
instruction during the past decade, the glausible one coul
well be 'the frenzied search." The search was based or the
 false hope that there just might be a panaces for the ilis
which beset reading instruction. This false hope leads to
many unproductive responses such as excessive concern with
trivia, unwarranted loyalty -- or hostility -- to labels
without concern for substancéd, or child=like faith in
'breakthroughs” which later prove to be more of a triumph for
Madison Avenue than for childrea in a classroom. The froniiad
search was an era in which no significant changes occured.

In many respects this frenzied activity is quite understand-

able. Combining a national concern about readipg with adequate

. financial resources to take appropriate action,,automaticsally

precipitates much activity...Unfortunateiyjactivity doesn't al-
ways iddicate progress. A great deal of activity can sometimes |
obscure the fact that nothing of substance is really océﬁrrin;;
School officials have a great desire, and need, for visible ‘
evidence that students' readipﬁ needs are being met and so the
logical reaction is to insure visibility;=Personnel sre hired,
even though many are untrained in the teaching of reading; vast
quantities of material are purchased,{éven though their value --
and ultilat%:f- is uncertain. On more than one occasion 1 have
had a desperate teacher come into my office, asking what he could

do to set up a reading program and teach students how to read.
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He had just been made responsible for a Title I program in his
district even though he kneﬁ little or nothing aﬁout the teaching
of readingg On other occasions I have had teachers enroll in a
two-week summer workshop with their purpose being to gather ideas
they could use in programs they were to establish in their home
districts the following fall. Many were responsible to davalop'
a program even though they had never had a course in reading
instruction. |

The desire to have visible evidence of efforts to improve
| reading instruction also led to the purchase of great quantities
of reading-improvement hardware. A large variety of equipment is
quite impressive when placed in "reading laboratories." However,
it is quite apparent, when one visits schools, that>conparativoly
little of this equipment is being used wisely, if at all. The
reqaons for this lack ofAuse. or the misuse, are twofold: 1) Per-
sonnel do not know how to use the equipment to accomplish the
purposes for which it is designed; 2) The equipment purchased is
not appropriate to the needs of students and therefore the former
is not used and the latter is not served. With the availability
of large sums of money there followed -- "as night the day" --
the availability of a grest variety of materials for reading .
instruction. It seemed that nearly enyeme who could write and
had an idea to put into print was able to find a publisher to
produce it for him and it eventually found its way to the shelf
in the reading laboratory in some school. These materials have

been used by untrained teachers as substitutes for knowledge of

good instructionat techniques. Though highly visible as evidence
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of local activity on behalf of poor readers, many materials have
added little to students' reading competencs. |
Such has been the situation in the very recent past. 1 am

pleased to report that I see a movement away from the "frenzied

activity." I attribute this movement to two factors. One is the
i money squeeze; the other is common sanse. Assurances that thi
| national budget can support guns and butter notwithstanding, there
| are many subtle and apparent indications that funds are not going
to be as readily svailable as has been true in the immediate psst.
Thus, the period of "frenzied activity” in which pansceas were
sought because we had the money to buy them is historyQ Even if
money were available, however, there would be more substance in
planning and in programs. It has become apparant to rospansihlo
school officials that -ereiy hiring more personnel or buying nore
equipment or materials does not solve the problem. Personnel
require training to make the best use of the equipment and materials.
There must be high quality in teaching, equipment, materials; and
there must be proper balance and perspective among the three. |
We should not condemn or be condemned for the period of
vfrenzied activity." It is a natural outgrowth of the great pres-
sures that were placed on'aducation‘to find simple solutions to
complex problems. It is apparent that such panaceas do not‘oxitt.
Now we must seriously explore the alternatives which lie before us
and lay plans to search out adequate solutions to our problems
where the longed-for "breakthroughs" have not materialized.
Throughout this petiad of "frenzied activity," as we have

discussed it, there has been a strong undercurrent of stability.

|
:




Herber - 6

Individuals and groups have appealed for and provided common sense
in the professional study of reading problems and solutions. Sdue
of this reSponse is a reaction to the recent pressures; some can
be traced back to the very earliest days in which reading 1hstructiou
was first thought of as a sapaiate discipline. When this resasoned |
response is set inlﬁerspectiva against the frenzied activity brought
on by social pressure and economic affluence, one can see & trend
which will undergird the "State of Reading" for many years;

This reasoned response is based on three factors: 1) it is
the teacher's skill that makes the difference rather than the
materials he uses; 2) there is not one method or an set of ma-
terials that adequately serves the needs of all students; 3) ro-
ssarch findings need to be made practical and translated into
classroom practice. |

None of these factors is new or particuljrly-startlin;.
Each is rathdr axiomatic and an obvicus ppincipie.'Unfortuntttly. |

axioms are not always applied nor the principles put into practice.

It may be a combination of wishful thinkipg and my optimistic natute

that leads me to say so, nevertheless I believe that we are now
entering the time when the "State of Reading" will be charscterized
by the applied axiom and the practiced principle. The balance of |
this paper looks at evidence from studies that have beon_canﬁuctaﬁ,w
programs that have been attempted, and experiences that have been |
forced upon us related to each of these three factors. wé will them
draw some conclusions about the "State of Reading” and look at ioua |
directions that'will shape it. Lastly we will all engage iﬁ a

summarizing activity illustrative of experiences I am advocating

that we provide for our students.
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Teachers Make the Difference

A major study of national significance focantly completed
was the one related to beginning reading instruction.® Twenty-
seven universities were involved in a cocperativa-study’of first
grade reading instruction. Each uﬁivarsity sponsored research in
which a variety of approaches to beginning teading were combined
in a single study so as to deter-ine the relgtiva effectiveness of
each. Generally speaking, comparisons of student achievement among
methods or materials revealed few significant differences. Far more
freque:* and more significant were differences which occurred among
students within methods or materials. That is, where several teachers
employed the same methods and materials ﬁith comparable grdups,-
results were often significantly different. The conclusion cae
can draw is that teachers make the difference. Using the same ma-
terials and, ostensibly, the ;aha,nethods with comparable groups,
teachers do not necessarily produce uniform results. There is a
difference between perfunctory and inspited teaching. Teachﬁr: can
follow the same handbook, the same manual, work under the same super-
visor, use the same material, teach similar groups, and still not .
produce comparable results. The teacher does make a difference and.th
this is not a question of whethgr good teachers are born and not
made. There is sufficient evidence in the literature to show that

good teaching is a learned skill.® No one would argue that the in-

‘nate qualities of patience, imagination, creativity, understanding,

etc. need not be part of the teacher's personality and character.

However, a person should learn how to use thes2 qualities to max-

imum advantage. Even as our students should learn how to read by

design and not by chance, so our teachers should learn to teach well

\s
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by design and not by chance.

Since studies de indicate that it is the teacher who nakos I6
the major 41fferenra in learning, it behooves all of us who are
involved in teacher education to make certain that ghay are well
prepared to discharge their responsibilities. It seens iozicll
to place this responsibility on the institutions involved in pro-
service education of teachers, but I am firamly convinccd that this
logic is faulty. The experience of teaching both graduate and
undergraduate students, students involved in pre-service and in-
service education, convinces me that education courses mean rel-
atively little until a person is in a position to have to apply
vwhat he.is 1earnin§. Contemporary pré-service education rarely
provides this opportunity, though it could. I believe the quality
of our education will never improve dranatiq;lly; psrticularly 25

- it relates to reading instruction, until new teachers ixporiinco.u

- required period of intornship'hifofa they are considered rcsér;tc take
on & class of their own. This, unfortunately wili not occur for a -
few years, at least not until sufficient funds are availabchiﬁ,local
communities to subsidize the salaries of first-year teachers so that
they can devote at least half of their time to the study of teaching

whi4e they are teaching. /

Meanwhile,and evantutlly omcurrcntiy. local cou-unitils
can provide high quality in-service education programs which will
improve the competence cf_their teachers. The "State of Roudip;“‘
is such that imaginative programs are being developed for the ia-
service education of both readigg teachers and teachsrs of gomtent
areas who are interested in teachingatheir students how to read and

study their content materials successfully,
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Two significant programs will be reperted in the January

1968 issue of the Journal of Reading. Dr. Robert McCracken of

Western Washington State College conducted a full-year NDEA
Institute. A summer of study combined with a year of closely
supervised teaching provided a type of internShip for experi-
enced teachers. As you can read in the Journal, the results
were very satisfying and successful.

Another program which will be reported in the Journal is
conducted by Miss Patti Denny of the Colﬁnbus, Ohio, Public School
System. Using Title I.funds from the Elementary and Secondary
School Education Act, Miss Denny and her colleagues orgahized and
executed a highly efficient in-service education program for both
elementary and secondaryvschool teachers of disadvantaged ssudents.
The participants focused on improving their skills intteaching
reading to these students. Their program included the Aavelopment
of theoreiical background as well as experience in the practical
application of the theory. They had opportunity for full-day sessions
both to study teaching and to develop materials appropriate to their
students' needs. Again, as you can réad in the Journal, the results
were satisfying and give further evidence that the teacher -- well
educated -- makes the difference.

An innovation in in-service education was developed thioﬁgh
association between the Victor, New York, Central School Distribt
and Syracuse University. Elementary and secondary school teachers
wanted to help their students experience more success in reading
their content materials. An in-service program was organized where-
by science and social studies teachers spent.fivo full days of

intensive study-on campus-early in the school year, exploring methods




N YT T e A

| offeeed as part of the regulur sthoo’ day.. Qharing tho responsi-'

bility for professional 1nprovenant and ceasing to kla*e pre»f]lf

AT I i e T e, S

and materxals ‘which would accomplzsh their objectivas., Throughaut |
the remalnder of the year they put 1nta practice what they ht& -

learned in these 1ntensive sessiuns., Fallow~up sassions batwaun

‘fﬂégversity and school personnel aided their afforts., Of particul;r fj f~

importance was the fact that these teachers obsarved ana ;nuther's

who had not partic;pated in the on—c:npus phase of the progran ra~

classroom teach1ng of the prograu partxc:pants.; Subst;tutes ware

hired for this purpose.‘ The progran was wall receivad by tolchnrs

and sub;ectxve evidence indlcatad sufficient growth and.changl wlang    '
teachers and students, as the result of the progran, ‘to justify its*_;a_
continuation. Various. objectxve measures are “eing eaplbyad this ‘? 55i7‘

year to determine the extent of teacher change and its affect on

student ach1evement in readxng.

| The partxcularly slgnificant'poin in th;a prograu is thsv .

changed pattern of in-service education' that prgfessional hl*fuf__
provement activity was agcepted as the responsibility of tha 10@:1

district as well as of the 1nd1v;dua1 tcacher haaself‘aﬁ& if‘ﬁii

serv1ce education for 1nadequate teachxng, has boosted noraia and

.produced profe531ona1 improveuent.

Whereas the Victor project, so- called vas supportad by Title T

vfunds under ESBA the same program is being applied in s largn schuol

d1str1ct that has £uff1c1ent resources of its own to fund such l

| program. ‘In th1s district, Sprxng Valley, New York, a totai of 36

-elementary and secondary school teachers are participatinz 1n soven ,  ‘

 lessons and gave professional cr:txquas of these lessans._ Taechgrs ;_j@,é

'ce1ved d1rect benefxt by hexng released from classes to obsarva theiff? f5
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| full -day semlnars to study readlng'lnstruction in sc1ence and  'ff: f§

‘socxai studies. The opportuni: yfi d§¥ te s fu%! é;? ta i %ﬁy ;nd i
_discusszan\of toachiug aathods and nutarials against tha btckground S
- of gocd exparience and current involveuant in teaching pravidcs tn fff$£

excit1ng in-service pragran. Thls is a considardbla iuprov'nent

over uoze tradztlonal in-serv;ce courses canductad during whnt ane ’ :i_
'teacher referred to as "tirad time," at the end Gf lonf school dny.,,, f
 _It 1ndicates a ﬂajor stap ferward in the "State of Reading" towlrd e
~the time when all connunit:es w111 accept profassian&l inprovcuont i
‘»,of its teachers as ane of its. bas;c obligations snd.that.iuprovalant »
v‘programs w111 be part of the regular school day, nct attuched to the ¢ f
N end of the day for a given nnnber of times each sanester with th: ': '
 pron1se ef a few hours of 1oca1 in-servzce credit as the bait‘ In- =
sarv:ce eduaat1on canducted durxnz the regular day, unancunbcrcd |
,   ‘, with.the complications of in-service credit and salary scales, pltca; f}°
:.professxonal 1mprovenent on a plane uhere it has quulity and produecs >?}“

the change 1n.1nstruct10n ‘that is das;red.

| Another development in teacher educat1onvi: the &vailability
of nore and more consultant services from pub;ish s, Conpaniel

offer a1d not solely for the purposa of . saxlin« their naterial: but

 more partxcularly to imprnve the qualitv of inatruc»ian in the scho»ls,;%
Understandably, uaterxals sold by the cnnpahies uhich sponsnr thit ; b
~ consultant serv1ce are ava;lable, but their Presence is not tnphasi:ndg,,f
f*here seems to be an incru;sinz interest on the part of publi:hnr:
to pr0V1ﬂe services to schools.ﬂ,As a result, :any hizhly quiiificd
'-consultants are now available to schools through. these conplnies and

they renééi 2 valusble sarvice.
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A new 1n-sorvico progran which is hawing an innronsingly  :7+ 9

szgn:flcant effect on the "State of Raading" is the film xirios j  B
ventltled "Reading Instruction in.SQcondary schoozs.", ‘This sories

of ten motion pxcture films was produco& under a gtant by thn U.S. s

foxce of Education under the Project Bnglish Progran. The fi;n |

ser1es was sponsored by and produced at Syracuso University.,'lt

is directed to teachers of various subjects in secondsry oduostion.;;,

The films are acconpanxod by a sot of uanuals which set & purpase

for viewing the films, provxde a guide for 1nterpretzng ‘the fills,  _l :~

suggest follow-up activit:os for applying the teachznz prinoiplos

- presented in the filns. include samples of matorials usod in the

films, and provxde a basis for review of the filns. Tho coubinltion
~of films and manuals constitute a packazad in-sorvice courso, 1f you L

»wzll which can be offered by the local school district and.conduCtod .‘f

by local personnel ‘Many schools have littlo or no accosa to uni-
versity consultants who can conduct courses for then. So:e stttc-'

agenc1es desire to sponsor an intensive in»servica program for &

1arge number of districts but find it difficult to do so becuuso notf"

enoughtquallfxed consultants are available to conduct suturution

campaggns. Thls packaged 1n-service course noots both needs.,

The state of North Carolina is nsing the filns in a saturttion o

campaign. Under the direction of Dr. Valsane, State Diractor 0f In-

Service Education, 70 teachers and suparv1sors are meottng to stuﬁy

‘the films and manuals, prop&ring to go throuzhout the State and can~’?"

,_duct in-service programs based on the sorzes. These 70 suptrvilurs
will work with a total of 2000 te&chers as they study nctkﬁds and

- mater1als for 1mprovin¢ reading inatruotion in content aroat in

secondary schools. Surely - such a progruu will have a profound affect
'on the "State of Read1ng“ in tho State of North Carolina. o o .
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Through the Higher Education Act of 1965, ’tﬁe‘usoa' is pro-
viding for an excellent type of in-service e&ncatian progral. |
Colleges and universities are she sponsoring agencies for Experi~
enced Teacher Fellowship Prograns, thh each inetitution focusing j
‘on a speC1£1c dlsC1p11ne* science, social science, readin;, itc.
Teachers with at least three years of teaching experience are "
eligible to apply to the sponsoring institutions for fellowships o7“5 _
in the particular programs they of fer. Ea:h*iﬁstitution esteblishesf{; -
‘1t¢ own criteria for accepting. Fellows into. its program. o |

Féllows who are»accepted receive a atipend of $4000 for an
academlc year of study, plus $600 per dependent, plus tuition.
Fellows agree to return to. the districts from which they~cone, tn‘”
perform the role for which they vill study. 'ObviouSIy, theng thﬁ' |
~ purpose of this progran is to upgrade instruction in local schools o “T:
throughout the coumtry. e

Durlng the current school year, 70 colleges and univor:ities ‘!*";
‘are sponsoring Exper:enced Teacher Fellowship Proirsns. Seven of S
these institutions are sponsoring Experlonced Teacher Fellovship i
Programs in Read1ng Unxvers;ty of Arizona, University of Georgin, jef_""
, Unxver31ty of Iowa; Michigan State University. University of Hissil~' |
sippi; Un1vers1ty of New Hampshire; Syracuse University. on Januery:ii,j'
1968 the USOE will announce the institutions that are sponsoring Bx~' v;'
perienced Teacher Fellowshxp Prograns theoughout the country.‘ Proh~e‘v
ably the total number of prograus ‘will be the same. Though.thnrt f _
'is no way of knowing how many will be devoted to Reading. most likely
‘it will be at least the same nuuber as’ this year, if not Iorc.- ‘
School off1c1a15 should keep alert to the announceuent of these

.programs and encourage prom:s1ng faoulty neibers to apply for F0110w~’.o!;
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~ships. This is a rich and rewarding experience. When the Falluws

return to their dxstrxcts they are prepared to nake a substantinl
consribution to the total instructional program.

Teachers do make a differanca in in:truction, more than gay

other factor that one can name. This being true, in-service Qduv,
cation programs are crucially important to the improvement of

" reading instruction. These programs,,to produce Raximum rcsuith,"

should be part of thekprofessionil'rqqunsibility.of the teacher, N

experienced in intensive units of time during the school day.

New teachers should enter an internship progran'su thay'cnﬁ lttru
how to apply the theory thay have studie& in pra-sorvice courses,
applied under superV1sion so they have help in transl&ting the
theory into practice. More and more high qual:ty in-service o
programs of a "packaged" nature will becone available to schaol
d1str1cts. Local leadership will do well to keep abreast of tht&*
developments and nake use of them in their~loca1 in-servica grograns
A combination of these possibilities will have a profound cffoct on

the "State of Reading” and I now see us noving in this dirnction.

Bcclecticism i s the Rule

Another 51gn1ficant finding in the first grade study was
that there is not one aethod nor one set of natetials that ‘_'t"_1 
the needs of all students. Regardless of the methods and;ntturiala
used some students showed significant inprovenent and sona'did.notl

This supports what researchers have been saying for years, thlt thnre,

~is no one best way ‘to teach reading. But even though this is uhtt

‘we have long known and even though it is corrohpratud by this rpcant:

research, teachers -- and school officials -- still tend to champion |
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~where teachers will have s raportoira of methods to tpply to a vtr~ 
~jety of materials so that students uho do not rcspﬁnd to one lot

the teacher do who knows only hcw to follow a nanutl which ;ﬂcal@aains

‘and thus, do not learn how to read. What does the teachgr do wh.n | '  '
this is 311 he knows? More inportuntly. what do his studentt daf i |

- of high level comprehension.but not a1l do. What recourse do,tatchcrl‘ 1

';;havg who know only this system?

ﬁérbgr? 15"

the method or the set of naterz:ls._ Though it is yat in thﬁ futurt,'

the time is conxng -- and we are now in tha devolopin; attgts -

will be approached with.another and anather und another uriil one

is found that meets the needJ Such flexibility will come through 2&*"
service caurses, that we hava already discussed, as well as throu;h |

changes in preserv1ce education. But’ until that time conts. the

teacher with one method and one set of uaterials will have lilitad
success, helping only those students who respond tn thc set uhich

is prOVIded experlenczng £rustration with those uho ao not rtspond

becausc he has nothing else to offer.

Reading programs which enploy the basal reading sy:t&n product.""

szgnif;cant results for nany students but not for 111. What d@‘! .f'

thhebasal reader? | |
Teachers who make use of natar1als written in IIA find thut

many students respond beautifully and learn how ta read very umll. |
But there are those who do not lsarn how to handle this arthogriphy

| Manystudents‘respond with onthusiasuﬂto tho 1ip;uistic tpe
proach to reading, attacking words. without"hésitaticn;’findin;
satisfaction in souﬂdin; out letter conbinations whethor they bi

bona fide words or nonsenae syllnblas. Many ppogress into stagcs




The language experience apprasch to beginning ranéing has —
produced many thoughtful and happy readers¢ But when a student
does not respond, where does the teacher turn whan thislii ‘11,‘

he knows?

One could go on and on. For exanple, doos the high :chool
reading teacher in your district have sufficient rapcrtoirt of |
skills to assist poor readers in the twelfth grade by trunslitoratigg
material into ITA and helping them experience iuccas: with an or-
thography that does not symbolize thoir-defaat? Sole‘teacher; hq#j
done this with good results. Or can your junior high school raading
teacher make goodduse of the 1anguag&éetperianca'approach; or the
11nzu1stic, or the individualized, or whatever you night name iu order
to meet the needs of students in his classes?

Teachers must have instructional alternatives and natorialt

i e e T

to support each. As they observe students rasponding to their
teaching, teachers will apply these alternatives in drder tb find
the combination that meets the needs of each individual in the
classroom.. Such teaching does not now characterize the "State of
Reading" but it should. As in-service education of high&r quality
is pravided for teachers and as internship Programs are providod for

new teachers, such ecclecticisu will be th« rulo, not the axccptiun.

Transtating Research 1nto Practice

That there is a txae ‘1ag between research findings and class-
room application is generally conceded. Some’ estimate this time
1ag to be S0 years. Hopefully'the interval is bein;'nartnu%d, but
it still is too wide. It is quite clear that*WCaro'ndt'aov tnaghr~
ing as well as we know how to teach. Bbth‘in.prqfassion;Itextb:tnd
- in-service courses there is,étgraat'dell of 1ntelleatualixip; ibout |




teaching, much repartxng of research findxngs, but conparttively»
little translation of that research into everyday instruction, -
little application of the principles ané practices to which ua .
give intellectual assent. | - ”'_

There is no clearer eV1dence of disparity betwaan knnwiadzc
'and practice than in the teaching of reading in oontent areas.
The frequently uttered clzch&'"nvery teacher is & tescher of
reading" reflects awareness of the rosponsib:lity each contcnt
teacher has to help his students be successful readers of basic
and supplementary materials in his subject. ,Tﬁevprafeisiontiv
literature is fiiled'with‘ndumnitions'to contant tea¢hersxtb 7 ;
meet their responsibilities in this regard; but relatively ﬁin!"
practical suggestions are given as to how teachers should.gé
about doing this task. Research studies® have shown that students
can be taught how to be successful readers of thaif céntont uﬁtirials
and still learn the content, without jeopardizing the curriculum or
taking an undue amount of time "away fron teaching the cantant. |
Unfortunately, however, conparatively little is being done to tpply
these findings in situations less ideal than the oxplrinantal con~ -
ditions. Pre-service and in-service education programs for contuut
teachers could emphasize methods and materials which make possible
the simultaneous teaching of content and thafikill;‘uhich ntkt';
possible the independent acquisition of content; - |

We know that students learn more when thérs is recognizabls |
structure in lessons and assignuonts, structure which helps 1tuﬂcuts
learn to set and acconplish specific purposes, structure that sids
‘them in the discovery, recall, and use of émportant idqas.g- 0ver~f~'

whelming practice in classrooms across the country shows little




'awaruness of th;s knowledga. vague assignncnts and barely>rucaz~ -
nizable structure suggest that teachers assume studouts ilreggx o
have the skills by which to operata iudependqntry in tha pursuit of

ideas 1n.the curr1cu1uu. One wanders why these scuduncs no&d to takn

the courses if they are able to operate on the lcvel of iudcpnnav

dence the teachers assume -~ by their assignuents == that thny can

= handle. |
| | Research ev1dence1° indicates thut more 1earuing takas ulact |

when students are active partxcipants in luarning -- within a o

structure provided by the teacher -- than when they are more passivc,

as they are during lectures. Yet it is alnost a. rula of thunb

that about 80 per cent of classroom txne is ‘consumed by teacher~tt1k

with little opportunity for student talk.- Hhen students do taik,

they speak to the teacher and raraly to one another -- except co~

vertly and with the risk of reprimand‘ ﬁhen teachers provido strus-

ture within wh1ch students can react to one another's 1deas, itaruih;

is at least as great and often times much greater than when ttudtnts |

merely listen to lectures, také and subsequently leIOtize nntos tn :
give back at examxnatlon time. Through such teaching which :llaws N

student interaction under guidance, students seem to learn thn conttnt

more thoroughly and -- so importantly -- learn more how to learn the
content. | ) | ﬁ “ -

"~ Unfortunately, the "State uf Reading'" in content'art;s'iarv"
such that we are only iutellectuaiiziug about.good'prtctitds, nut‘f
applying them in the classroon. I see scattered evidences af’tuachqrs
and administrators moving in the direction of applying what uu»uuw :
know. Many of the in-service education prograns ueutiouud ibova are
directed toward thls instructional probien. tetching studcnts huw to

be successful in reading content uaterials. but we hlve : 5 lamg wty to




~go. School officials can be of spccific help to teachers nnd<thns' 
encourage application of what we know: . SRt
1. Stop pressnring teachers to “caver the curriculun" lnd-ea e
maintain a good "record" on local or state exaninztiams

for the cnrrxculun. The former encourages lecturing to |

dispense the 1nfornation to students regardless of whﬁthtr  7
or not they learn it; the latter ancouragas teaching for

,factual recall and consequently, the lecture method.
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No Toom is left for emphaais on skills neoded to letrn thnj.?i  :
content 1ndependant1y. No time is provxded for stuéants .
to learn from one another as they mututlly explare topics
related to the currlculun ~ 0fficials in many schools I tava
visited belleve they are not exert1ng such pressures on
teachers, and yet their teachers react as though such prts:ura\f
~is on then. Officlals --lieaders in thevschools -~ will have |
to assure teachers that they are not oxarting such pr03$uru:.
When teachers are thus assured and begin to apply the know-
ledge we now have concerning teacn*ng students how to lolra,,'
as well as what to learn, then the "Stete of Reading” will
enter a new era of productivity and unparalleled success.

2. School officials can aid teachers by assuring them that
student interaction within classes is a_goodvthing and that
having '"noise" becausseof discussions duaﬁi students‘is nbt”
construed as "Ia¢k of discipline Or'control" in the class-
room. Msany content teachers are rsiuctant to allow their

tudents to work in groups for fear their principtl will |
misinterpret the activity. Learning is nat nactoanrily cor-
related with the decibel level in the clissroom. As already

? | o indicated,:ptrposefai student interaction within a itfuuturgv
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~ provided by the teacher is axtrenely profitablc -- bath~

in terms of learning the content and in learning haw to~

learn th» content.~

3. School offxcials can aid teachers by enconragiag *“ﬂa tﬂu .

keep this question constantly before themselves at,thty .

prepare their iessons and as théy teach: "Am I assuming
that the students already know what I am uttanpting to ﬁ
?" teach them?" If teachers raspond honestly to tnis quostion,.
; | the results will be startling. For instance, thay will

never merely assign a reiding selegtion in‘the text by :
identifying the pages to read with no other direction or
preparation... because this assumes that students know the

; technical vocabulary in that unit, that they know skills to-
apply as.they read that unit, that they have such a grasp

of basic concepts related to the unit that’thayActn sct,thcir"

own purpose for the development of additional concepts and
are able to selqct only that information which is useful in
the development and spplication of the coricepts. This is

assumptive teaching and it can be avoided if teachers make it

their purpose to show.students”haw to do what they are re-

quired to do rather than assuming they already know how. |
When teachers insure tather than assume, the "State of Reading”

will make great advances.

~ Summary and Conclusion

Now I would like to practice what I'm preaching here. Rather
than summarizing my presentation and drawing conclusions for you.' v
I want you to do so for yourself within a structure that I will
provide. This will illustrate what I think the "State of Reading"
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should be, active participatibn of each student within a structure

‘that actually shows him how to do what is required of him. We will

be working on the skills of drawing conclusions from a presentstion
made by another person and resolving these conclusions with our ﬁwn'
point of view You will see that by interaction with other iinbars |
of the audience you are prof1tab1y practicing these skills whil.,

at the same time, dev310ping s deeper understanding of the con¢¢pts
I presented. When you have completed the exarcisa, e will uss it

as the basis for full-audience discussion about the "State of Rtadinz.“




Drawing Conclusions

Listed below are possible conclusions una can drnw £run tho  51f€ 
speaker s presentatxon. Read each stataﬁent. If you think thn 1'   o
speaker would support a statement, place a dheck on the firat |
1ine before its number. If you agree with -- and suppnrt .o € :7‘ ;
the conclusion, place 8 chcck on the socond Iinx befora thn nnnbtr. 7  ' 

Complete the exercise by yoursalf first. Then canpaxt 7uur x

answers with msmberssof your group ‘and, whera you have diff;tﬁunts,

try to resolve them. \'";;,- - o “”‘,',s; - j’.*;;{__;};ff“

1. Not much is known about haW'to teach ratéin'._v  J.,,

2. Readlng 1nstruction is relatively un:ophisticntcd
as evidenced by the nunerous 'nat ods" ;dvoc;tad
by different groups. | .

3. If we applxed the knowledge we now htve concerning
reading instruction, the "State af Retding uoulﬁ
be much 1mproved. |

4. Since teachers tend to teich th§ way thers w&ra tlught
rather than the way they were taught to teach, there is
greater hope for improving the ''State of Reading" through

in-service e ducat1on programs than through pra*sarvica. R j

5. Federal funds available to inprove reading instruction
have hampered rather than halped prograss in this‘vitll
area. | |

6. The "State of Readxng" should bo chnracterizad by
principal emphasis on teaching reading th raug ntont
areas and by relatively little saparate reading
instruction in "reading classes."

7. Good teachers "gre born, nnt'naﬁe

8. The burden of learning how to read should ba shiftﬂﬁ .
to gtudents rather than being carried by taaﬂhtt; far R
students. o | |




i

£ _ S LT e ——— v wi“«,, e

"t HerbeF

References

1.

Louis E. Raths, et. al.,Teaching for Thinking;~C§i¢ﬁbﬁ§§f¢hit1§$:- o

E. Merrill Books, Inc., 1967, p.4.

loc. cit.

Ruth Penty, Reading Ability and High School Dropuuts,New York:

Bureau of Pu
1956.

ications, Teachers College, Columbia University,

. Arthur W. Heilman, "ﬁnvipg Faster Tuﬂgrd Oﬁtstandin¢ Initrﬁétinh§1 
Brograms," Vistas in Rea&1ng,;Newark,=Delauare: '

International

Reading Associat{on. 1967.

& .

Russell Stauffer, ed., "U.S. Office of Bducation First Grade

Reading Studies,” The Reading Teacher, 19, May 1966.

Francis Keppel, Thé '
New York: Harper

ishers, 1960.

Francis Keppel, "Research: Bducation's N?ﬂlcctedvudpé." Journsl
of Reading, 8:5, October 1964. | o _——

Edward G. Summers, "Readigg‘in the Secondary Schdols." Review

of Educational Research, 134-151, April 1967. |

Jerome S. Bruner, Toward a Theory of Instru
Massachusetts: Harvard University Tess, 1

L J

ction, Caubridge,"‘

Improvement of Readin through Classroom Practices, ﬁiﬁi?&{-’
elaware. nternationa ea 1;13 ssociation, 1 .

Necessary Revolution in‘Ane:ican;Eduhlticn  f

arold L. Herber, "Teaching Reading and ?hysics Silultinsouily,“

S S R




